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Purpose: After piloting an international and interdisciplinary Virtual Mobility
module with eight participating institutions, the experiences will be processed as
pedagogical patterns in OER format to facilitate future implementation.

Study design/methodology/approach: The lessons learned from the executing
institution's perspective will be presented from the perspective of the module
supervisor as well as two experienced e-tutors who were involved in the design,
implementation and evaluation and were generated through their reflections of them.

Findings: The lessons learned focus on improving the organization of international
e-tutor teams, the dropout management in group work with several institutions, and
adapting the e-tutor qualification to enable adequate and qualitative equal support of
all participants.

Originality/value: Based on the findings of the Albanian needs report, Virtual
Mobility modules have been implemented marginally in the Albanian HEI landscape
so far. Thus, the experiences from the pilot are of particular importance for the further
multiplication and improvement of the internationalization of Albanian HEISs.

1. Introduction

In addition to physical mobility, Virtual Mobility (VM) and Internationalization at Home (IaH)
are increasingly seen as strategically essential concepts in the focus of Higher Education
Institutes (HEIs) (Almeida et al., 2019). However, experiences of students with Virtual
Mobility and Internationalization at home activities are rare within the Albanian Higher
Education system. Directly at the beginning of the COVID pandemic, a survey from Vladi et.
Al (2020) showed that only 19% of the surveyed Albanian teaching staff estimates that they
have the competencies to arrange and implement international modules. Despite the growing
need for local and international modules with the use of ICT in Albania, it is also a target of the
Digital Education Action Plan to foster the exchange at the EU level (European Comission,
2020). In particular, the digital competence of Academic Staff and the acceptance of this
urgently need improvement (Migo & Cungu, 2022). In addition to the COVID-19 pandemic as
a catalyst, benchmarking with international partners has also demonstrated such necessity
(Migo & Cungu, 2022, Vladi et al., 2020). The Albanian government, as well as the HEIs, are
obliged to focus their financial and political investments on the establishment of digitalized
education as a standard tool for the future integration of their students into a global economy
with a high demand for digital competencies (Kaminska et al. 2022; Migo & Cungu, 2022). The
following lessons learned contribution reflects the experience gained in a Virtual Mobility
module conducted as the final activity of the VALEU-X Capacity project. After the 6 Albanian
HEI partners piloted the Virtual Collaborative Learning Framework locally at their institutions,
they participated together with a partner from Slovenia and a partner from Germany in the
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design and implementation of an interdisciplinary and international digital case study according
to the Virtual Collaborative Learning (VCL) Framework so that the kickoff event could be
organized with over 100 students from 8 participating institutions. The following chapter
explains the basic concepts first, followed by a presentation of the influencing projects and the
jointly conducted case study. Afterwards, challenges during the implementation are described,
and the pedagogical patterns derived from them are presented. Finally, the paper concludes with
hints for the future design and improvement of digital modules in and with Albanian HEIs.

2. Theoretical Background
Virtual Mobility

The term "Virtual Mobility" describes cross-border educational exchange that is organised not
through time spent physically abroad but through participation in networks and communities,
underpinned by flexible technologies and involving students and institutions from various
countries (Villar-Onrubia, D., & Rajpal, 2016). Hence, Virtual Mobility provides opportunities
for students, who for some reason are not able to participate in the physical intercultural
exchange or travel extensively, to benefit from internationalization (Otto, 2018). Moreover,
Altmann & Clauss (2020) and Tereseviciene et al. (2013) highlight that Virtual Mobility has
the purpose of allowing students to enhance interpersonal and intercultural skills through
participation in trans-border online projects by expanding their cultural and social boundaries.
This leads to the fact that within Virtual Mobility, cultural content receives the same importance
as academic one (Tereseviciene et al., 2013). Furthermore, Virtual Mobility takes place
immediately and enables collaborative learning via online platforms (Altmann & Clauss, 2020).
It offers intercultural exchange that is developed by more than one host university and remains
integrated into the regular local studies with the possibility of obtaining ECTS credits (Altmann
& Clauss, 2020; Tereseviciene et al., 2013). Tereseviciene et al. (2013) stress the fact that
Virtual Mobility is not only about enabling exchange between students from different countries,
cultures, and social backgrounds but also between students from different fields and disciplines.

Internationalization at Home

Since its inclusion in the European Policy Statement, Internationalization at Home (IaH) has
attracted burgeoning academic interest. This concept was first defined two centuries ago by
Crowther et al. (2001) as "any internationally related activity with the exception of outbound
student and staff mobility" (Crowther et al., 2001: 8). Later on, Knight (2006) stated in her
research that Internationalization at Home (IaH) consists of activities that support students'
growth in global awareness and intercultural competence. Adding on, this can be organised by
including international and multicultural components in the study curriculum for the students
(Knight, 2006). Beelen & Leask (2011) support previous research and refer to IaH as a set of
tools and activities that all students can engage in at home to foster their development as global
and multicultural citizens. Such activities can include, for example, international case studies,
guest lecturers from foreign businesses and international partner universities, and virtual
collaboration (Beelen & Jones, 2015).

Virtual Collaborative Learning

The Virtual Collaborative Learning (VCL) Framework is used to design and deliver local and
international purely online group work for students at HEIs. The workload of one module equals
5 ECTS points which can be recognized at the home institution of the participating students
based on the individual assessment regulations (Altmann & Clauss, 2020). The framework is
under constant development and is built on four design dimensions which will be presented in
the following (Schoop et al. 2021).
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Using a technical platform for collaboration is crucial to offer students a user-friendly and
powerful learning environment (Altmann & Clauss, 2020; Schoop et al., 2021). Besides the
communication features like audio and video chat as well as single, group and overall
communication channels, further requirements for online collaboration must be met. A cloud-
based document space and the possibility for every student to use the range of Microsoft 365
(Word, Powerpoint, Excel, and further tools) allows proper collaboration and equal conditions
in terms of software availability. This leads to a broader spectrum of possible tasks to be
assigned in case-based learning, as the lecturer can expect that every group has access to the
same software (Schoop et al. 2021).

To complement the digital learning environment, realistic and collaborative case studies are
designed specifically for the context of the topic and culture of the VCL. The case study covers
a period of 6 to 10 weeks. The task packages are processed and handed in on a weekly basis.
The groups are completely free in their time allocation within the individual task packages. In
addition to the content-focused learning objectives that are included according to the context of
the case study, students also acquire competencies in the areas of project management, project
documentation, collaboration in virtual teams, and intercultural (Altmann & Clauss, 2020;
Schoop et al. 2021). The solution of the case study is left open and challenges the students'
creativity and ability to innovate (Schoop et al. 2021).

To allow the students to work on the case study properly despite the openness of the tasks and
the platform just described, they are supervised by qualified e-tutors. These are present in the
virtual working environments of the groups and contact persons for questions and problems.
Furthermore, based on your observation of the group work, it is your task to intervene and
moderate in case of conflict (Altmann & Clauss, 2020; Langesee, 2022). Finally, the e-tutors
document the weekly group work and provide appropriate feedback to the groups according to
an iteratively developed guideline for giving formative feedback in virtual learning
arrangements (Altmann, 2022).

Finally, since 2020, the VCL framework has been complemented by a chatbot that provides e-
tutors with relevant information about student activity and usage patterns. This can be a
supporting component, especially when deciding on an intervention. In doing so, the e-tutor
should still act as the primary decision-maker. Still, it significantly reduces the supervision
overhead in terms of scaling the module in terms of the number of participants and supervision
capacity. In addition, students can reflect on their weekly usage patterns through the data
provided by the chatbot (Schoop et al., 2021).

Pedagogical Patterns

The concept of patterns was introduced by Christopher Alexander, an architect, who states in
one of his works that a pattern "describes a problem which occurs over and over again in our
environment, and then describes the core of the solution to that problem, in such a way that you
can use this solution a million times over, without ever doing it the same way twice" (Alexander
et al., 1977: X). Hence, pedagogical patterns capture a well-proven experience in a particular
domain into a concise format that may be easily communicated to collaborating institutions that
require information on how to solve a reoccurring problem. Also, these enable easy
transferability of experience and encapsulate best teaching practices (Alexander et al., 1977).

3. Project Description
VALEU-X

The "Virtual Albanian Universities eXchange" (VALEU-X) project is an Erasmus+ Capacity
Building project funded by the European Union. It is running from January 2020 to January
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2023 with the aim of implementing Virtual Mobility and Internationalization at Home activities
as an affordable instrument to realize international exchange experiences in Albania for students
and academic staff. The Consortium consists of 6 Albanian HEIs and 3 EU partners from
Slovenia, Italy and Germany who have planned, designed, and realized 10 VCL modules locally
and internationally. Furthermore, 36 Albanian students were qualified as e-tutors in virtual and
on-site workshops. More than 100 academic staff were trained on Virtual Mobility and
Internationalization at Home, quality assurance in International projects, and developing new
project proposals at the six partner HEIs. Finally, the experience of creating Virtual Mobility
modules using the VCL framework is preserved in Pedagogical patterns and is publicly
available at http://patterns.valeu-x.eu. With the COWEB project, capacity building activities
will be rolled out to the entire Western Balkans region beginning in February 2023.

In their needs report, Vladi et al. (2020) showed a high need for academic staff to be trained
and to gather experience to realize international online modules. In addition to the conception
and implementation, it is also necessary to create an acceptance of digital teaching and an
adaptation of legal frameworks concerning the better acceptance of virtual learning in Albania.
The experiences in the form of pedagogical patterns of the VALEU-X project can also be
accessed in Shqip under the above link. Further material in the Albanian language can also be
found at https://learning.valeu-x.eu.

OER-CODEX

The Erasmus+ project, financed by the European Union, "Open Educational Resources for
Collaborative Online & Distance Education and eXchange" was founded in 2022 by 4
Consortium partners from Germany, Slovenia, Lithuania and Austria for three years. The main
objective of OER-CODEX is to develop OER course modules, conveying digital teaching and
learning methods of online collaborative learning in a blended learning context for higher
education (HE) educators. Thereby the project aims to increase the capacity and readiness of
HE institutions to manage an effective shift towards digital education. In this context, the
project will have three main project result types. First, the methodology to develop OER online
course modules, second, 4 clusters of OER online course modules convey competencies in
online collaborative learning, structured along the DigiCompEdu framework and a ready-to-
use OER collection of online course modules and its respective OER content. Further details
on the results are provided on the website of the project https://www.oer-codex.eu/results.

Research shows that educators who gained expertise during intensive research in online and
blended learning have difficulties conveying their knowledge to other interested parties. There
is a lack of international cross-institutional initiatives to implement online and blended learning
in a systematic and widely accessible manner. Therefore, there is a need for tools, such as
pedagogical patterns, that support the systematization of best practices and make them available
to a broader audience. (Bizami et al., 2022)

Both Projects foster open and free access to teaching and training material for international and
digital teaching practices in collaboration with other European HEIs.

4. Case Study "Albania's next Unicorn"

The organization and didactical design of the case study started ten months before the kickoff
event of the module with a series of job-shadowing events. The eight participating institutions
worked out the case study for the module in joint and individual meetings under the guidance
of the TU Dresden. This resulted in an interdisciplinary and international module to develop
start-up ideas for an eco-tourism platform business model located in Albania. In the following
table, the partners, the students, and their field of study, as well as the number of E-Tutors for
the Virtual Mobility activity, are shown:
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Table 1: Partner Institution, Students, and E-Tutors enrolled for the pilot module

Institution Field of study Location Students | E-Tutors
University of Elbasan | Business Administration, | Elbasan, Albania | 10 2
Aleksandér Xhuvani Finance, Marketing
Aleksander Moisiu University | Business Administration, | Durrés, Albania 16 2
of Durres English Language
Fan S. Noli University of Korca | English Language Korga, Albania 8 2
University of Shkodra Regional Studies in | Shkodra, 12 4
Geography, Albanian | Albania
Language and Literature
Epoka University Business Administration Tirana, Albania | 12 4
European University of Tirana | Informatics Tirana, Albania | 12 4
International School for Social | Economy and  Business | Celje, Slovenia 1 0
and Business Studies Slovenia | Studies
Technical University Dresden Business Administration, | Dresden, 16 3
Business Informatics, | Germany
Business Engineering,
Business Pedagogics

The student participants worked in a collaborative online environment supervised by
international E-Tutor tandems qualified within the VALEU-X project activities. The case study
was designed so that all participating fields of study were considered. Due to the high number
of business administration and related disciplines participants, the focus of the case study was
set in this area. They were also foreseen for the role of the project manager, creating the project
plans and supervising the group work.

For the participants from the linguistic fields of study, the role of the Public Relations Manager
was created, who wrote specific texts for the public presentation of products and the company
in each weekly phase. Further, the role of the project reporter has been adjusted to the learning
goals for this field of study. Besides the report about the group activities and plans on a weekly
basis and the documentation of synchronous meetings, this role supports the group in writing,
spelling, and grammar issues. Students from Informatics and Regional Studies in Geography
acted mainly as researchers. They had specific tasks within the case study instead of their role
(e.g., preparing a website or analyzing the landscape concerning the group's business idea).
Also, most of the business-related students took the role of the researcher. Market and business
analyses were carried out, and a revenue model and a marketing strategy were developed.

Finally, all participants and roles worked together on the interim and final presentation in pitch
format to present to a jury of 15 professors and academics from the participating institutions.
The following figure shows the standard role composition within the case study "Albania's next
Unicorn":
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Figure 1: Roles within each group of the Virtual Collaborative Learning module (own representation)
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In addition to the different tasks of the roles, they also differ in evaluation. For example, the
roles of project manager, project reporter and public relations manager each receive 30% of the
rating on fulfilling their role and 70% on the result of the jointly processed tasks. The role of
the researcher, on the other hand, is rated 100% on the tasks.

The case study started with a blended mobility kickoff event where the Albanian e-tutors and
academics visited the German partner, and the Albanian students participated online. The
activity was designed using conference technology, so digital participation was not a
disadvantage. During this first synchronous meeting, the participants were divided into small
groups and familiarized with the case study. The following figure shows the phases of the case
study with green (synchronous phases) and yellow (asynchronous phases) bars:

04.05.22 05.05.22 18.05.22 19.05.22 01.06.22 02.06.22 15.06.22
-17.05.22 - 31.05.22 - 14.06.22

: VCL Phase VCL Phase| |Interim |VCLPhase| Final
Kick-Off Workshop 2 . 3 :
1 resentation resentatio
[ Task C1
Task Al Task B1 Revenue Model &
Onboarding Market Analysis Budget Planning
(04.05. - 11.05) (19.05 - 24.05) (02.06. - 07.06)
Task A2 Task B2 Task C2
Common Ontology Business Analysis Marketing Strategy &
(12.05 - 18.05) (25.05 - 31.05) Branding
(08.06 - 14.06)
VCL Basics i
Group division, WOrksh_op Pre"s‘;?\mion Pitch'Presentation
Defintion of roles & Brainstorming on Analysis & Business Business Plan &
Assessment criteria business idea Concept Pitch Desk

Figure 2: Timeline of the Virtual Collaborative Learning Module "Albania's next Unicorn" (own
representation)

In the first VCL phase, the groups first developed a joint group working contract and, the next
week, built a common ontology in the context of the case study. It is essential for
interdisciplinary modules. This phase was followed by the first workshop in which the groups
conducted a guided brainstorming session using all the tools available on the platform. In the
second asynchronous VCL phase, the market and business analyses were already related to the
previously developed business idea presented in Workshop 2. Finally, the third VCL phase
included the addition of the revenue model and the marketing and branding strategy, as well as
creating a final pitch deck to present the business idea in front of a panel of 15 academics and
professors from the participating HEIs. They had no influence on the final grade of the students
but gave their assessment for each presentation in an evaluation form, and the best group was
chosen to participate in a 5-day Staff Observation Visit as part of the VALEU-X project.

5. Challenges during Implementation

The confrontation of diverse cultures during collaboration can lead to misunderstandings, as
each team member works according to cultural norms that may cause conflict among
themselves (Presbitero & Toledano, 2018). For this reason, cultural differences represent a key
challenge in virtual multicultural collaboration. These had to be managed not only in the
participants' respective teams when problems occurred but equally in the e-tutor tandem.
Different expectations and attitudes had to be brought together within a team to reduce possible
prejudices and achieve smooth cooperation.
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The cultural diversity of the participants was created by the different institutions working
together in this collaboration. The number of participating institutions led to another challenge,
a high dropout rate. During the implementation of the collaboration, some students decided to
change their plans and left the module. This increased the management effort of the module
supervisors to compensate for the created inequality in the groups. In addition, the group
assignment processing was complicated by departing and new members. Additional effects
were also evident within the group, which presented challenges, for example, social loafing,
which describes "the tendency for individuals to expend less effort when working collectively
than when working individually" (Karau & Williams, 1993).

Furthermore, there was a blurring of boundaries regarding which responsibilities lay with the
group and with the tutor. These unclear responsibilities and role expectations created another
challenge to manage. Moreover, there were also uncertainties about the distribution of tasks
and roles between the tutors within a tandem. The qualification as a tutor took place in advance
to guarantee their competencies. During the qualification, the challenge of actively involving
the tutors in practical tasks and encouraging them to cooperate became apparent.

Based on the challenges that arose in the run-up to and during the implementation of the
module, pedagogical patterns are created in the following, which propose solutions to prevent
or avoid difficulties in such and similar collaboration.

6. Pedagogical Patterns

The pedagogical patterns presented here will focus on the challenge of the high dropout rate,
the blurring of boundaries in the e-tutor tandem, and the lack of participation in the e-tutor
qualification.

As previously described, students decide to leave the module during the first weeks of online
collaboration. This led to an imbalance in group structures and the need for group re-
arrangements and, thus, a complicated assessment of those groups. In the framework of the
International virtual Collaborative Learning Module and participant management, the following
solution for the described problem regarding the dropout-management is proposed. Student
commitment should be fostered before the virtual phase starts. This could be achieved through
fixed enrolment and ensuring ECTS recognition for students of all participating institutions.
Moreover, intensive preparation with academic staff and students for pilot modules and
synchronous sessions at the beginning of the module can also reduce the problem. This pattern
is related to the preparation as well as the assessment of the module.

In connection with the preparation for the module, the pattern of adjustment of the e-tutor
qualification is also proposed. The problem is that many e-tutors join the qualification via MS
Teams. However, they remain mostly silent and sometimes do not respond as well as the
difficulties to engage e-tutors in active participation in practical tasks. Besides the framework
of the international virtual collaborative learning module, the pattern also fits in the framework
of e-tutor qualification. There are several possible solutions for the problem described. Before
the qualification starts, there should be rules established for communication (e.g., Cameras must
be switched on during the qualification).

Moreover, expectation management beforehand helps to make clear which workload is
predicted and if it is compatible with the expectations of the participants. During the
qualification, multiple-choice tests should be carried out to check the status of knowledge of
the prospective tutors. To enhance the engagement of the participants, interactive materials
(e.g., gamification elements and videos) should be provided. Furthermore, certificates should
only be issued to e-tutors who were actively engaged during the qualification process. This
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pattern is also connected to the third pattern, which is presented here, the organization of the e-
tutor-tandem.

As previously described, additional challenges have arisen in the framework of the International
Virtual Collaborative Learning module and e-tutor management. The problem here was that the
role and responsibilities of an e-tutor were not clear to everyone. Some tutors provided content
support or worked on the content with the participants. In addition, the distribution of tasks and
roles within the tandem pair was not clear. There were sometimes large imbalances in the
tandem in terms of task distribution. In this pattern, the solution of expectation management
also arises. This, in combination with the assigning of clear responsibilities and the preparation
of the tandem contract before the start of the collaboration, helps to prevent imbalances within
the tandem and supports a fair distribution of tasks. A supplementary guide with the essential
information additionally ensures that everyone has a fundamentally equal starting point. During
cooperation in tandem, weekly team meetings (or short surveys) are recommended to evaluate
the work in tandem. This allows mutual feedback on the collaboration to be obtained and
evaluated to determine if changes are needed. This pedagogical pattern is related to the
preparation of the module, e-tutor-qualification, and group work.

Table 2: Summary of the three proposed patterns

Name of the Main problem Framework Solution Link
pattern
=  Students leave |= International Foster student Preparation of
Dropout- . .
the modules virtual commitment the module
Management . .
after being collaborative synchronous assessment
allocated to a learning meetings at the
group modules beginning
= participant
management
. . *  Missing student |® International Communication Preparation of
Adjustment of the e- .
tutor qualification engagement virtual . rules the module
: during the collaborative expectation organization of
online e-tutor learning management the e-tutor
qualification modules interactive tandem
= e-tutor materials
qualification
Organization of th =  Unclear = International Expectation Preparation of
samzation of the distribution of virtual management the module
e-tutor-tandem o . .
responsibility collaborative assignment of e-tutor
and roles learning tasks qualification
modules feedback from group work
= c-tutor- the team
management

7. Conclusion

The following paper aims to contribute the Lessons Learned from an international and
interdisciplinary Virtual Mobility module with eight participating institutions. Due to the high
number of actors involved, different cultural backgrounds on the student and staff level, and a
combination of various disciplines, the project implementation was accompanied by obstacles
that had to be overcome to ensure the module's success. Based on these challenges, the
underlying paper captured the best practices and proposed pedagogical patterns that referred to
three main categories: dropout management, adjustment of the e-tutor qualification and
organization of the e-tutor tandem.
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Generally, it can be observed that the piloting phase of international, intercultural and
interdisciplinary modules requires intensive preparation from both academic staff and students.
The expectation management in all areas of cooperation is highly relevant at this point,
especially in the presence of cultural differences. The partner universities must have a common
understanding of the project objectives, workload and outcomes. Also, it is essential to
communicate it clearly to the students and commit to investing considerable time in the module
even after the completion of the piloting phase to support the process and correct possible
inaccuracies. To minimize the dropout rates, educators can foster student commitment before
the start of the virtual phase and propose early enrollment dates.

Next, the e-tutor qualification must include communication rules to ensure the group's active
participation. Such rules can include, for example, switching on the cameras or presenting at
least one task. Also, the certificates should be issued only to e-tutors actively engaged during
the qualification process. As an outlook for future research, it can be recommended to embed
the activities of e-tutor qualification into the bigger picture of participants' future career paths.
This can be achieved by explaining how they can utilize the skills of e-tutors in their upcoming
jobs. For example, the ability to give feedback (one of the responsibilities of an e-tutor) will be
necessary for leadership positions and communication with employees. Also, regular feedback
within the e-tutor tandem can improve the quality of the work and prepare e-tutors for potential
strategic partnerships in the future.

To conclude this paper, it is essential to mention that project synergies should be fostered
further. Due to the cultural complexity of such collaborations, knowledge-sharing events and
synchronized on-site visits allow partners, academic staff and students to come together and
benefit from this diversity and turn challenges into new avenues of a unique experience.

References (APA7 Citation Style)

Alexander, C., Alexander, P. D. A. C., Ishikawa, S., Silverstein, M., Jacobson, M., Fiksdahl-King, I., & Shlomo,
A. (1977). Center for Environmental Structure. In A Pattern Language: Towns, Buildings, Construction.
Center for Environmental Structure Berkeley, Calif: Center for Environmental Structure series.

Almeida, J., Robson, S., Morosini, M., & Baranzeli, C. (2019). Understanding Internationalization at Home:
Perspectives from the Global North and South. European Educational Research Journal, 18(2), 200-217.
https://doi.org/10.1177/1474904118807537

Altmann, M. (2022). Optimizing Formative Feedback Guidelines in Collaborative Online International Learning.
IDIMT 2022, 447-458.

Altmann, M., & Clauss, A. (2020). Designing Cases to foster Virtual Mobility in International Collaborative Group
Work. 12th International Conference on Education and New Learning Technologies EDULEARN 2020,
8350-8359.

Beelen, J., & Jones, E. (2015). Redefining internationalization at home. In The European higher education
area (pp. 59-72). Springer, Cham.

Beelen, J., & Leask, B. (2011). Internationalisation at home on the move. Handbook internationalisation.

Bizami, N. A., Tasir, Z., & Kew, S. N. (2022). Innovative pedagogical principles and technological tools
capabilities for immersive blended learning: a systematic literature review. Education and Information
Technologies, 1-53.

Crowther, P., Joris, M., Otten, M., Nilsson, B., Teekens, H., & Wachter, B. (2001). Internationalisation at home:
A position paper. Amsterdam: EAIE.

European Comission. (2020). Digital Education Action Plan 2021-2027 Resetting education and training for the
digital age. https://eur-lex.curopa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52020DC0624 & from=EN

Kaminska, D.; Zwolinski, G.; Maloku, H.; Ibrani, M.; Guna, J.; Pogacnik, M.; Haamer, R.E.; Anbarjafari, G.;
Abazi-Bexheti, L.; Bozhiqi, K.; et al. The Trends and Challenges of Virtual Technology Usage in Western
Balkan Educational Institutions. Information 2022, 13, 525. https://doi.org/10.3390/info13110525




Altmann et al. | Lessons Learned from an International and Interdisciplinary Virtual Mobility Module S48

Karau, S. J., & Williams, K. D. (1993). Social loafing: A meta-analytic review and theoretical integration. Journal
of Personality and Social Psychology, 65, 681-706. https://doi.org/10.1037/0022-3514.65.4.681

Knight, J. (20006). Internationalization of higher education: New directions, new challenges. Paris: IAU.

Langesee, L.-M. (2022). Future Competencies and E-Tutor Competencies: A Chance for Higher Education
Institutions to Support Their Student Staff. International Journal of Management, Knowledge and Learning,
11. https://doi.org/10.53615/2232-5697.11.297-314

Mico, H., & Cungu, J. (2022). The Need for Digital Education in the Teaching Profession: A Path Toward Using
the European Digital Competence Framework in Albania. IAFOR Journal of Education, 10(2), 29-50.

Otto, D. (2018). The challenge of virtual mobility: pedagogical models and good practices. In International
Technology, Education and Development Conference (pp. 3368-3376). ESP.

Presbitero, A., & Toledano, L. S. (2018). Global team members' performance and the roles of cross-cultural
training, cultural intelligence, and contact intensity: The case of global teams in IT offshoring sector.
International Journal of Human Resource Management, 29(14), 2188-2208.
https://doi.org/10.1080/09585192.2017.1322118

Schoop, E., Sonntag, R., Altmann, M. & Sattler, W. (2021). Imagine it's "Corona "— and no one has noticed.
Lessons Learned: Spin Offs of Digital Teaching Experiences Vol. 1, No.1&2.
https://journals.qucosa.de/ll/index

Tereseviciene, M., Volungevidiené, A., & Dauksiene, E. (2013). Fostering Internationalisation in Higher
Education by Virtual Mobility. Acta Technologica Dubnicae, 3, 1 - 15.

Villar-Onrubia, D., & Rajpal, B. (2016). Online international learning: Internationalising the curriculum through
virtual mobility at Coventry University. Perspectives: Policy and Practice in Higher Education, 20(2-3),
75-82.

Vladi, B., Demaj, E., Stavre, B., Leka, K., Priku, M., & Idrizi, A. (2020). A needs assessment report on virtual
collaborative  teaching and learning in  Albania. @~ VALEU-X  project  consortium.
https://doi.org/10.5281/ZENODO.4290969





<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice




